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The sample projects below illustrate how many different sources of information can be integrated around a central theme. The overriding goal of such projects is to get students to look in several different ways at the culture under examination.  By seeing multiple perspectives on the same or similar events, students can begin to acquire the tools needed to recognize the complex dynamics at work in the design of meaning.  This approach invites multiple and contradictory interpretations for discussion, rather than suggesting a monolithic vision of the society under examination, in the hope that those interpretations might ultimately more closely approximate the culture under study.  My thanks to Ann Delehanty for her help in developing these project ideas.
Some of these projects may require that the students or the instructor do research above and beyond what is considered to be within the normal scope of a language class.  It could be that the best way to do these projects is to choose one project as the central theme for the semester. By focusing on one aspect of the culture in question, students might then have the mechanisms in place for researching another aspect of culture.  Hopefully, these projects will serve as a springboard for future cultural research.  

1.   Focusing on the Frame

Level:
second semester and higher

Time: 
to be performed over several weeks, students could do research work on their own time; they should meet in their small groups probably once per week.

Goal:
to observe how information is framed in different media of the culture under analysis.  First, the students will observe as outsiders evaluating the media, then, they will gauge those observations against the reactions of insiders.  Emphasis is to be placed on the focus of the information (i.e., how it is chosen and framed), and less on the information itself.  Students try to be keen observers of many different aspects within the media rather than just listening or looking for narrative content.

Procedure:

a.
Divide the class into several small groups, preferably according to the students’ own individual interests (i.e., if they like news, put them in a group with others interested in news; if they like rap music, put them in a contemporary music group).  Possible different medias for the students to observe: films (documentary, political, popular); literature (autobiography, testimonio, epistolary novels); televised news (via SCOLA, Univisión, satellite TV); print media or electronic news mailings (both newspaper and magazine sources, e.g., Le Monde and Paris Match or New York Times and The National Enquirer);  soap operas or sit-coms (Univisión, satellite TV, comic books); music with lyrics (particularly contemporary music such as rap/hip-hop, rock, country, Latin); newsgroups (electronic bulletin boards); popular media (horoscopes, personal ads, advice columns). 

b.
Formulate a list of survey questions which all the students will answer about the text that they are analyzing.  Sample questions:

•
From what perspective is information presented in the story told?  As listener/reader, are you treated as an insider or an outsider to the story?

•
What kinds of images do we see?  From what (whose) perspective do we see the images?

•
How is the image framed?  Is it the sole object in the image?

•
To the student’s best approximation, what are the major issues covered?  Make a list of the issues and note how often they recur (both within an individual episode and through different episodes)

•
If the visual media, what kind of people do you see?  What do they look like?  Are they stereotypically beautiful, ugly, fat, thin, etc.?

•
How, if at all, are the dilemmas of that society resolved, as evidenced by the text?

•
What can you infer about the intended audience from this?  Is it gendered, racialized, or age-based?

•
How is language used in this media form?  What is different about the language in this genre than in another genre that might approach the same questions, issues or events?

c. 
Next, students can do a thought exercise where they draw conclusions from the information that they were presented.  This is not to ask students to conclude definitively about the culture.  Rather, it is to ask students to look at the biases of the information that they were given and to formulate as skewed a definition of society as they were presented by the information.  They do this by asking themselves the following:  If this were the only information you had about this culture, what would you extrapolate from this about that society’s major concerns?  (e.g., violence against individuals, violence against groups, social injustice, love, power, unhappiness, etc.)

d.
Here is where critical framing comes in.  From the information that they amass, students can 1) write brief descriptions of how they would define the culture based on the limited perspective that they are taking in; 2) prepare presentations where they excerpt what they have seen and show it to the rest of the class; 3) switch genres so as to see another perspective and compare the two genres they have examined.  Hopefully, students will find that some genres offer conflicting messages about the society under investigation.

e.
For the discourse transformation phrase, students can rewrite the text to reflect a different point of view.  Students can utilize the same content but reframe it from a different generic perspective.

f.
Ideally, students can finish the project by comparing what they’ve discovered with the view of an insider.  If one is doing an e-mail project, the students can present their findings to a cultural insider.  If no cultural insider is available, students might consult statistical findings to determine whose vision of society they might have found (e.g., what percentage, and what segments, of the population get their news from the pulp press rather than from the major newspapers?).  Students might also perform these same analyses within their own culture so as to see what they themselves focus on.

2.   Coming to America

Level:
ESL students at a level where they can read narrative texts; or second semester and higher foreign language students.

Time commitment:  Entire semester’s reading practice

Goal:
To examine perceptions of America by recent immigrants as told in various different genres.  To compare the vision of America held by different cultural groups to the realities of America.

Procedure:

Since most of these texts are in English, this project is most appropriate for an ESL class.  However, this could easily be done in a language class with a different set of texts.  In that case, one might compare external perceptions of America as well as immigration experiences.


a.
Begin by listing the reasons why people come to America (e.g., political refuge, land of opportunity, enslavement, tourism, to be with family, etc.).  Then list perceived myths about America and the corresponding perceived realities.  Students might talk about their own experiences at this point.
The instructor can bring in a foreign newspaper, magazine or electronic article (in English or the foreign language) about America that represents the outsider’s perspective on some aspect of American society.  The idea is to introduce a few of the variety of myths (both positive and negative) about America.

b.
Students can construct an instruction manual for life in America, including all the things that they wish that they had known.  For example, how to function in an American grocery mega-store; how to rent an apartment; how to deal with Americans who golf, etc..  If these are American students, they can create an instruction manual in the foreign language they are studying where they try to think about what aspects of American society are peculiar and difficult to comprehend.

c.
Suggested texts that might be read, either in excerpts or entirely:

Fiction/Non-fiction:

The Woman Warrior, Maxine Hong Kingston (in English, Chinese immigration)

The Joy Luck Club, Amy Tan (in English, Chinese immigration)

Pnin, Vladimir Nabokov (in English, Russian immigration)

Changing Places, David Lodge (in English, British/American job swap)

How the García Girls Lost Their Accent, Julia Alvarez (in English, immigration from Dominican Republic)

Dreaming in Cuban, Cristina García (in English, immigration from Cuba)

Call It Sleep, Henry Roth (in English, immigration from Austria)

Film:

The Wedding Banquet (Ang Lee, English & Taiwanese, immigration from Taiwan)

El Norte (Nava, 1983, 139 min, Spanish, immigration from Guatemala)

El Super (Ichaso, 1979, 80 min, Spanish, immigration from Cuba)

d.
After reading excerpts from a number of different immigrant experiences, students can perform interviews of people who have immigrated to America.  The interview can be performed in the foreign language under study or in English.  They should formulate questions in advance that try to elicit both the images that this person had before coming to America and how those images changed.  The interviews should be taped (audio-tape or video-tape) so that students can use the voice or image of the interviewee for a final project.  This final project might involve:  1) a multi-media presentation of the fruits of the students’ labor (such as a web site; an audiotape mix of soundbites from the different interviews combined with the students’ own experiences and voices; a documentary); 2) a video montage; 3) a colloquium.  Accompanying the final project should be a written analysis (in L1 or L2 depending on level) of the process of producing the project: what issues had to be thought through, how particular decisions (e.g., about the chosen ways of representing meaning) were made, with what rhetorical effects in mind, and so on.

3.   Truisms, Commonplaces, Colloquialisms

Level:
all levels

Time:
5-10 minutes per class period

Goal:
To present students with aspects of the ‘common knowledge’of the culture under investigation.  This is done not only so that the students can learn phrases that are not immediately translatable but also so that students can get an eye on to the values of the culture,  things that are so basic to the culture that they are considered commonplace or essentially evident.  Obviously, these commonplaces all have their own time and place, which should be emphasized by the instructor, but in their own temporal and spatial moment, they were seen to be necessarily true.

Excerpt from Jean Paulhan’s lecture “Sacred Language” as translated by Betsy Wing, in The College of Sociology, 1937-1939, Denis Hollier, ed. (1988).



“I learned Malagasy by using it, by living among the Malagasy people.  It was after a year’s practice, when I was beginning to speak rather fluently, that I had the sense that there was a profound, perhaps insurmountable difference between my language and that of the Malagasy.  This happened when I noticed that at certain passes in the conversation, they had a second language available to them, one that was more solemn and tacitly agreed to be completely effective.  Deprived as I was of this language, my words seemed to me without dignity or weight.


[…]

Proverbs are apt to be called time-honored expressions. In short, sacred expressions. They offer the essential characteristics of this sacredness; with the overall language they are separate, effective, and ambiguous. Last, they offer some undefinable aspect that is mysterious and secret, that is not without magic…. Ecclesiastes has already told us that the Wise Man is the one who has been able to penetrate the secret of the proverbs.” (pp. 306-308)
Procedure:

Students should be given a small dose of any of the following on a regular basis.  They could be encouraged to memorize the sayings as well as to try to learn their appropriate cultural context.  Emphasis should be placed on what these things mean over and above how they are translated.  Once the meaning is understood, students might also discuss what underlying social values are being reflected by such a saying being commonplace.

1.
Commonplace sayings:
e.g., 
“A stitch in time saves nine.”






“Better late than never.”






“The early bird always catches the worm.”






“L’occasion n’a qu’un cheveu.”






 “A bon chat, bon rat.”

2.
Fables:
e.g., Aesop’s fables




Fables, Jean de la Fontaine

Fables choisies:  à l’usage des enfans, et des autres personnes qui commencent à apprendre la langue françoise, Louis Chambaud.

Films:

La Belle et La Bête (Cocteau, 1946, 90m, French)

Black Orpheus (M. Camus, 1959, 98m, Portuguese)

Peau d’Ane (Démy, 1970, 90m, French)

Der Golem, Wie Er In Die Welt (Wegener, 1920, 70m, silent)

The Ballad of Narayama (Imamura, 1983, 129m, Japanese)

3.
Aphorisms:
e.g., Gracián (Spanish)

Nietzsche (German)

Pascal (French)

La Rochefoucauld (French)

Confucius (Chinese)

Lao Tzu (Chinese)

4.
Epigrams:
e.g., Martial (Latin)

English Epigrams, William Davenport Adams (English)

Agudezas, sentencias y refranes en la novela picaresca española, collected by Antonio Onieva (Spanish)

The Greek Anthology (Cambridge University Press, 1965) (Greek)


5.
Advertisements (contemporary):  

Looking through most contemporary magazines, one will find cultural sound-bites that are very culturally exclusive (i.e., they depend on a considerable degree of cultural knowledge on the part of the outsider in order to be understood).  For example, in People Magazine,  there is an ad for Tanquerey gin: “Mr. Jenkins toasts all the plastic surgeons who made this issue possible” and an ad for Virginia Slim’s cigarettes “Virginia Slims:  It’s a woman thing.” Both ads depend on a lot of background cultural information. The former requires that you know who Mr. Jenkins is (this reader doesn’t), what a toast is, that movie stars in the U.S. get a lot of plastic surgery and that movie stars are the subject of People.  The latter depends on the reader knowing the slogan “It’s a girl thing” (or “it’s a guy thing”) which is often used pejoratively. By examining advertisements from contemporary magazines, students can explore the catch phrases that they don’t understand.  This can lead to interesting discussions, as well, about cultural stereotypes (it’s a girl thing; superstars with plastic surgery). 

6.
Song lyrics:

Students can listen to a song with lyrics that are particularly idiomatic.  For example, a lengthy discussion could be generated by listening to any album of Frank Sinatra’s greatest hits (the song titles alone provide much idiomatic fodder):  “I’ve got you under my skin;” “In the wee small hours of the morning;” “All the way.”

7.
Books on manners or social customs/advice columns:

Through these books, students can look at behavior as it is mandated by cultural insiders.  Students should try to read these situations in different films that they see as well:  what are the gestures of politeness or impoliteness within the culture?  How do friends greet each other?  What are the limits of personal space?  Is it acceptable to speak to strangers?  What is deemed to be offensive?  What behavior is offensive in one context and appropriate in another?

Miss Manners’ Guide to Excruciatingly Correct Behavior.  Judith Martin.  (New York:  Athenum, 1982)

Esquire Etiquette:  a guide to business, sports, and social conduct.  By the editors of Esquire magazine. (Philadelphia:  Lippincott, 1953)

Prison Etiquette: the convict’s compendium of useful information. Holley R. Cantine.  (Bearsville, NY: Retort Press, 1950)

Western Etiquette: a guide to social forms and usages.  (Shanghai, China:  The Commercial Press, 1929)

Chinese Etiquette and Ethics in Business.  Boye De Mente. (Lincolnwood, IL: Passport Books, 1987)

Dear Abby
Ann Landers
4.  Crime

Level:
upper level students

Time:  
could be the subject of an entire semester’s course

Goal:
Students will investigate the different fictionalized approaches to crime upon which films, novels and comic books depend.  This project is meant to involve reading, watching and writing.  The cultural value of this project is that it can be expanded to research the mores of a society, answering questions such as:  what is right, what is wrong, how wrong is punished, where lines are drawn, whether crime is subjective, etc.  By focusing on a single social category, students can become experts’ on one aspect of the society.  Ideally, they can take their findings to a cultural insider and have productive discussions about this controversial topic.

Procedures:

1.
Newspaper/Media Sources:


From real-life dramas, students can find answers to the following questions:  what is criminal in the society being investigated?  How are those crimes prosecuted?  What are the worst crimes?  What crimes would not be criminal elsewhere?  Examining sensationalist media, students can discuss what kinds of crimes are considered shocking in this society.  They can discuss the difference between transgression and criminality.

2.
Justice system:

If a constitution is available, students can read the constitution of this country.  They can also study the structure of government in the country.  All these structures determine what is deemed right and wrong.  By looking at specific laws of the country, they might find out very illuminating cultural data (e.g., what would it mean for gum chewing in public to be outlawed?).

3.
Philosophy:

If a philosophical text is available, students can look at the moral code as laid bare by a philosopher.  Students can compare the philosopher’s vision of society to the vision held in the popular media or by the justice system.

4.
Film:


Film can take criminality to a new level:  it romanticizes and brutalizes this aspect of society.  Students can watch almost any film to find criminality and transgression.  By focusing on the genre of film, students might begin to ask why we consider crime to be entertainment.


(Since the French are masters of this genre, this list is disproportionately French.)

Big Deal on Madonna Street (Monicelli, 1960, 91m, Italian)

Birgit Haas Must Be Killed (Haynemann, 1981, 105m, French)

Bob le Flambeur (Melville, 1955, 102m, French)

Buffet Froid (Blier, 1979, 95m, French)

Cat and Mouse (Lelouch, 1975, 107m, French)

Diabolique (Clouzot, 1955, 107m, French)

Elevator to the Gallows (Malle, 1957, 87m, French)

5.
Writing:  Throughout the semester, students write an on-going serial drama in lieu of standard compositions.  This might take the form of a murder mystery, police drama, soap opera or detective novel.  A group of students may wish to create a common body of characters and, from that, create a collection of episodes that combines the various adventures that students make up.

5.  Music

Level:
all

Time:
10-15 minutes during a class period

Goal:
Through this project, students will be exposed to the variety of musical genres and rhythms in the cultures under examination.  Music is particularly useful in pedagogy since the lyrics are often easier to understand than spoken language; since it sounds good, students want to listen to each song more than once; it is easily memorized; the rhythm and musical tropes are often recognizable to students.  (NB:  the songs under consideration here all have lyrics.)

Procedure:

1.
The song should be played at least two times for the students.  At the lower levels, the instructor might hand out the lyrics to the song.  At higher levels, students can be encouraged to write out whatever lyrics they understand.  They could work in groups to see how much of the whole song can be reconstructed and/or to compare notes as to what was already discovered.

2.
Questions about the language of the piece as well as the music of it:


What is the subject matter of the song?


What is the musical genre?


What emotion, if any, is being conveyed by the song?


What lyrics do you understand?


What lyrics do you not understand?

If the genre exists in the U.S., how do they compare?  (e.g., MC Solaar, a French rap group, was heavily influenced by American rap music yet the sound is distinctly different and students immediately recognize this fact.)

3.
Analysis:

Here is a sample analysis from three different songs.

a.
“Mon Légionnaire”(Edith Piaf): vocal


Grammatical:

•
“Il était mince, il était beau...”:  use imperfect to describe past on-going physical state.

•
“Je n’ai jamais très bien compris...”:  shows the placement of adverbs before the passé composé; placement of “jamais”in the ne...jamais construction.

•
“J’aurais dû crier mon bonheur”: shows that the conditional past is necessary to describe states that the speaker wishes would have happened in the past.


Conceptual:

•
This song describes a very specific chain of events involving a one-night stand on a beach with a military man, students can write out the narrative of the song using the lyrics.  (“Il était plein de tatuages...” “Il avait de grands yeux très clairs...” “Il m’a aimé toute la nuit...” “Il est parti.” “Toujours, je pense à cette nuit.”)

•
After considering the song in its appropriate historical context, students can compare the possibility of this song being sung at the present moment in time.

b.
“Le Nouveau Western” (MC Solaar): rap

Grammatical:

•
“Le vent souffle en Arizona
Un Etat d’Amérique dans lequel Harry zona...”:  use of ‘en’ with states beginning with a vowel; ‘lequel’ after a preposition.

•
“Mais Harry à Paris n’a pas eu de chance
On le stoppe sur le périph avec sa diligence...”:  appropriation of English (‘stopper’); slang “périph”; passé composé of avoir to depict a specific moment in time.


Conceptual:

•
“Les States sont comme une sort de multinationale
Elle exporte le western et son modèle féodal
Dicte le bien, le mal, Lucky Luke et les Dalton
Sont camouflés en Paul Smith et Weston...”
Topics:  perceptions of America as multinational industry; the western as a feudal system; guns as camouflage

•
“Parfois la vie ressemble à une balle perdue
Dans le système moderne se noie individu...”:
Topics:  the question of individual identity in contemporary times; what does it mean to be a lost or stray bullet? Why do we call our modern way of life a system?

c.
“Mi camino”(The Gipsy Kings):  Latin Rock


Grammatical:

•
“No es que soy un vagabundo en mi tierra en el mundo: mi camino.”: impersonal constructions using ‘no es’; distinct pronunciation of Gipsy Kings.

•
“El camino, mi camino, el camino del verano, y yo soy un vagabundo, yo me voy por este mundo”: ‘de’+ ‘el’= del; ‘irme’ as the reflexive verb of departure; use of ‘por’ that is counter-intuitive in English.

•
“Yo la quiero tanto tanto, y por ella canto canto: camino”:  ‘querer’ used as ‘to love’; placement of direct object before the verb; use of ‘por’ where English speakers would tend to use ‘para’.

Conceptual:

•
The Gipsy Kings are good for lower level Spanish classes:  they have only a few lyrics and they repeat them again and again.  One song ‘Caminando por la calle” has only these lyrics, repeated several times:  ‘Caminando por la calle, yo te ví, y un dÍa, yo me enamoré de tí.” This song is excellent for demonstrating a complex combination of verb tenses though:  progressive, simple past and future.

•
More interesting to examine are their complex rhythm; choice of instrumentation; and infectious lyrics (what few there are).    

d.
Throughout the semester, students can listen to various artists.  One possible project could be for students to make mixes of different types of music, e.g., a dance mix, an easy listening mix, a rap mix.  Whichever of the students prefer these kinds of music can make copies of the mixes so as to encourage at-home listening by other students.

6.   Transmission and Translation of Culture

Level:
all

Time:
on-going throughout the semester

Goal:
To look at several different sites where culture has been transferred between two different geographic locations (e.g., France and Cameroon, England and the U.S., Spain and Cuba, etc.).  Students will look for influence in both directions.  In many of these cases, the transmission happened under colonialism, so an understanding of colonialism will be necessary to the project.  See the colonialism project for more information.

Procedure:

1.
Ask the students to list the various cultural objects that have been transmitted from culture to culture in the past (especially under colonialism).  Also create a list of cultural objects that are being transmitted today (in an era supposedly free from colonialism).

2.
Choose two countries for the students to examine.  You may wish to choose countries based on the kinds of resources you find (e.g., newspapers, magazines, films, etc.).

3.
These are some sample categories and questions that might be asked about each:

Media:

Bring in newspaper articles, news clips or magazine articles from both countries (preferably covering the same story, if possible).  
Questions:  How are events treated differently or similarly in the two cultures?  How does the written language compare to the spoken language (i.e., is written Cameroonian French more similar to written ‘standard’ French than spoken Cameroonian French is to spoken Parisian French?). 

Show a newscast from each country.  Ask students to look at the different ways that images are presented (are there pictures of dead bodies?  do the newspeople film extremely violent acts?).  How is the story framed? 
Questions:  What is the top story?  What do the newscasters look like? How do their respective pronunciations of the language compare (is there a standard pronunciation for this language?)
Language:

Show the students a film/video or play them a cassette representing the language as it is spoken in both countries.  Be sure to ask the students to try to imitate both accents.  
Questions:  what are the differences in speaking the different languages?  what syllables get accented differently?  how are questions and exclamations intoned?  are there any words which are specific to that country that don’t exist in the other country?  what idiomatic phrases are there?   

Political systems:

Bring in a political document from each country (e.g., constitution, treaty, address by the president/prime minister, etc.—these are often available at the web sites for European countries.).  Compare the rhetoric of each document.  What are the stated goals of the document?  Are the citizens of the country deemed to be equal participants, subjects, workers?  What is the language of the document?  Which country’s system would you think is preferable?  Ask the students to do research about the political systems of each country.  How are they historically linked?  How have they diverged?  If there was a revolution against the ‘mother’ country, how did it happen and what was the resultant political system in the former colony?
Music and Dance:

Play a song from each country (e.g., a recording of a troubadour love song and a song by Julio Iglesias; a Kenyan pop song, such as something by Daniel Owino Misiani and the Shirati Band, and something by an American rap artist).  Ask students to listen for the rhythm, lyrics and intonation of the music.  This subject has been covered at length with regard to Latin music’s roots in Africa and Spain in the film: Routes of Rhythm  (58m, English and Spanish).
Show a musical or a dance from each country.  Ask students to note body posture, rhythm, dress, and dynamics between the sexes (if couples are dancing, who leads?)  This topic is addressed in the film:  Sex and Social Dance (male and female roles in dance in Morocco, US, Polynesia) (RM Arts, WNET/New York, 57m, English, French and Arabic)

7.   Colonialism

Level:  advanced level students, willing to do research project

Time:  indefinite

Goal:
To examine the effects of colonialism on the nations of the world.  There is a huge body of literature, news media and film on this subject.  The instructor should try to focus on a very specific area so that students can get to know it well.  

Procedure:

1.
A historical presentation of the timeline of colonization can be presented first along with any documents that might prove interesting.  For example, in the case of the American continent, one might begin by reading Christopher Columbus’ diaries which contain his impressions of the sublime largeness of all things American; Native American or Aztec pictorals representations of the conquest;  any of the late 18th century political documents debating and asserting American independence.


Students can compare initial impressions of the land/landscape to the ‘realities’ of that land or landscape.  From that, students might begin to discuss how myths were produced out of those impressions.

2.
Students should choose which country or region of a country they wish to focus on.  They can look at the changes which took place in that region or country as a result of colonialism.  


Students can examine any of many ‘objects’or attitudes that get transferred from one culture to another, such as: music, clothing, customs, language, prejudices, illness (syphilis, AIDS, plagues), myth, etc.

3.
Students can ask themselves what kind of colonialism takes place today.  Is it less or more overt than earlier colonialism?    Some possible types of colonialism are:

•
Media

•
Corporate (multi-nationals, international finance)

•
Biological or scientific (availability of medication, bio-technology)

•
Military intervention

•
Literacy (availability of books)

•
Violence (weapons, arms transfers)

4.
The research produced by the students’ efforts can produce many different debates about the colonized subject or the colonized nation.  The following are a few sample questions that might serve for a brief debate:

•
What is the colonized ‘subject’?  Does colonialism change everyone down to the level of the individual?

•
Are there fruitful comparisons to be made between a colonized subject of the past and figures of today?

•
What is the political model where colonialism is possible?  How has today’s model changed that, if at all?

•
What steps can be taken or have been taken to resist colonialism?

•
What kind of global society do we want?

•
Should there be borders between nations, does it merely encourage a colonialist model?

•
How is national identity constructed?  Should the nation’s identity try to be empty of all outside influences?

8.   Video Chronicle

Goal:
To achieve video cinéma vérité that can be used to understand aspects of the students’ own cultures.  Students will create a video document of some aspect of daily life in their culture.  This project is done in the students’ native language but can be translated or interpreted in the target language.

Time:
entire semester

Level: 
3rd and 4th semester

Procedure:

1.
For an idea of what sort of genre this video chronicle is, students can watch the 1961 French cinéma vérité documentary Chronique d’un été (Rouch & Morin) which asks Parisians whether they’re happy.  This documentary can spawn the kinds of questions that the students wish to ask their subjects:


For example:

a)
One man says that he works 24 hours a day, 7 days a week because when he is not at work, he sleeps to be able to go to work.  Potential question:  “How much of your life is devoted to your work?  Are you devoted to your work?”

b)
Another man says that no one chooses his own job.  Potential question:  ‘How much choice did you have in choosing your job?  Do you make choices for yourself when you’re at work?’

c)
There is a scene at a factory where the entire factory worker’s life is defined by the mechanisms of the factory—lunch amongst the machines; all operations are mechanized.  Potential question:  “How has technology affected your life?  Is technology going to overtake us?”

d)
The Parisians all have interesting philosophies of life and how life is meant to be lived.  Potential question:  “What is your philosophy of life?”

2.
Once students have decided on a question, they can choose a format for their question asking.  For example:  man/woman on the street; door-to-door questioning; pre-selected subjects.  They can videotape the subject’s responses to the questions or follow the subject around for a day—whatever format they deem to be best.

3.
Since it might be difficult to find subjects with whom the students can speak in the target language, students may have to do the interviews in their native language.  If the technology is available, they could create sub-titles to their video in the target language.  If not, they can create a translated transcription of the video.  This translation might be useful in that the person on the street will undoubtedly use idiomatic expressions that are difficult to translate and would thus create productive discussion of what the idiom really means.

4.
After seeing each other’s final product, the students should try to establish whether there is a cultural ‘point of view’or ‘way of being’ that they’ve managed to capture through the video.  How would they explain that cultural ‘way of being’ to an outsider to the culture?
Cross-cultural element.  Students could set up a fixed location on campus where they videotape brief interviews of passers-by.  Native speaker pen pals in the other country do the same thing.  Each group writes a summary and analysis of the findings.  This report and the videotaped interviews are sent to the other group, where they are read, watched, analyzed, compared with their own interviews.  They write up a comparative report in which they interpret their own and the other group’s interpretations.
9.   Location, Location, Location

Purpose:
To look at the geography of a specific city from multiple filmic perspectives; to help students to look at the geographically concrete aspects of a culture and to identify geography as one of the determinants of culture.

Level:
All

Time:
Several class periods or possibly during a film festival created by the students.

Procedure:

1.
Choose a target city for the films.  It has to be a major city so that several films would have been filmed in that city.

2.
Ask the students to pay particular attention to the following types of questions:

•
Is it necessary to the film that the city be identifiable?  Why?

•
How does the filmmaker’s perspective on the city affect your vision of the city?  What elements, techniques help to convey the filmmaker’s perspective?

•
What aspects of the city are common to the films?

•
What is the specific geography of the city? (e.g., the topography of San Francisco is very distinct and its hills play an important role in many films)

•
What do the buildings look like?  Is there any architectural style distinct to the city?  (Gaudi’s buildings in Barcelona, Napoleonic streets, etc.)

•
How is the city arranged?  Is there a distinct sense of districts?  Does the film go all around the city or does it stay within specific areas?  How are those areas separate from other areas—are they divided by social class? function (e.g., financial district versus the theater district)? race?

•
How does the city appear to change across time or between films?

•
What are the characters’ relations to the city? Do the characters make any comments about the city?  Is the city a trap for them or is it liberating or unimportant?

•
What is the city’s relation to the themes of the film?  Does the city play an actual role in the film?

•
Does the city conform to or defy your expectations of it?

•
What role might the city play in determining the culture that resides within it (e.g., London’s winding streets affect your ability to get from point A to point B: that might change your expectations about your ability to get places quickly)?

Sample cities:

Rome—

Roma
Roman Holiday
Night on Earth (one segment of it)

Rome, Open City

Julius Caesar

San Francisco—

Dark Passage

The Rock

Escape from Alcatraz

Tales from the City

Vertigo

San Francisco
Istanbul—

Topkapi (1964)

Midnight Express (1978)
Gegen die Wand (2004)

